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SELF-OBSERVATION TASK Focus: The Teacher

Giving Instructions
Task. Afte tape-recording or videoing a lessan, evaluate your own insiruction-giving skill in
Tho same way as you did when you observed your mentor. Femember 1o note e positive
aspects of your lesson as well as those you wouid ke to improve.

You may wish to do this task both at the start and at the end of your teaching practice, so that
you can evaluate the progress you have made.
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Ask your mentor to fill in the same table for you and compare his or her comr
Your own, then answer the following questions: F (Fiatve caneield

Which three elements made your instruction-giving successful? — U<t 0{» S -lon

What do you need to work on? «=. [ S e
How has this task helped your teacm‘vL Ow'h’ -C‘T\ﬁ\é\: d N&
g U -

Yy z5-techirs do e VoG Gkl
-aky mony -Hng info mﬁ’%ﬁam 7 *\f
%?mmﬁw {Oture stuonts 11

best \wor ol plonen 4,91‘

sy AgMT hon |





image8.jpeg
38
SELF-OBSERVATION TASK

Focus. The Teacher

Wait-time

Record 20 r
1 to the record

Lr F n the table below the same

when you observed your mentor

The teacher's questions Length of The students' responses
wait time

(5 , ;

After filling in the table, discuss your findings with your mentor and ask for his/her evaluative comments

' What have you jearnt? Wirite down How‘y'ou wouid fike to develop your teaching

e





image9.jpeg
SELF-OBSERVATION TASK ¥ e b
The teacher’s questions
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OBSERVATION TASK Focus; The Leamer

Clessroom dynamics 2
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i Focus: The Teacher

OBSERVATION TASK
Giving instructions

the
i i ing the lesson and complete
as the instructions the teacher gives durm:g K e
!a:/:. gzess?cz skill, decide how successfully it was achlsvsd,land write your que:

for post-lesson consultation in the right-hand column of the table.
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OBSERVATION TASK Focus: The Teacher

The teacher's questions

Task: Observe this lesson from the perspective of the type of question being asked.

What type of question does the teacher
ask?
Tick the appropriate box Quality and quantity of response

Display

e

Discuss your findings with your mentor and ask for his or her comments.

i After filling in the table and discussing the lesson with your mentor, write down what you have
learnt from this observation.
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Focus. The Teacher

OBSERVATION TASK

Wait-time

An important imension of a teacher’s questioning skls I wall o, This s the length of time
calling on @ student to answer it, of

{ho taacher waits after posing a question and before
e ang the question, or diecting 1t to anolher student,or ging the anSWer

Teachers often use a very short watime (only one second on average), which is rarely
sufficient to enable students to respond. When wait-time 1S increased to three of four seconds,
T e o st pariciation also increases, together with the qualty and the i
length ofthe responses.

Task. Measure the teacher’s wait-time and fill in this tabl.
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wait-ime
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Can wait-time adversely effect the dynamics of a lesson? .

Please discuss thess points with your mentor.
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OBSERVATION TASK Focus: The Teacher

Pacing

Pacing is one way in which momentum s achieved n a lesson. Richards (1990) Identifies pacing as one
of the most significant features of a teacher's essons.  Deciding how much time to allocate fo each part
of the lesson is an important decision which teachers must make while planning or teaching a esson.

These are important decisions, since teaching involves monitoring the extent o which students are
engaged In learning tasks. Teachers have to decide when it i fime to move on o another activity. This
should always be before the attention of students begins to fade. Generally it is better (o stop an actvity
when it is going well - provided it has achieved ts broad aims - than to et It peter out

Task. Famillarize yourself with the tablo below. Write up a losson report, ie. a st of the main features of
he lesson, and add your comments and questions on pacing.
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OBSERVATION TASK Focus: The Learner

Student talk

Task Observe the length of the utterances the students make. Tick a box each fime  student
‘says something in English and put a circle round the box when the utterance is meaningfu, i.e.
real, and not just artifcia classroom language.
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